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Abstract

The purpose of the present study was two-fold. First, it investigated the relative
effects of the specific goal and the vague goal on EFL students’ self-efficacy and
performance of vocabulary learning. Second, it aimed to obtain in-depth understandings
of the teacher’s and the students’ perceptions about the goal setting in the study. One
hundred and two junior high school students and their English teacher participated in the
study. The students were divided into two different groups, i.e., specific goal group
(experimental group) and vague goal group (control group). Both groups were instructed
25 new vocabulary words by the same EFL teacher. Prior to the instruction, all
participants were informed that a test on the 25 vocabulary words would be given three
days after the instruction. Meanwhile, each student in the experimental group was
assigned an individual goal regarding the test by the teacher. The students of the control
group were told to “do your best” and “work hard” for the test as their goal.

Both quantitative and qualitative methods were used. Student self-efficacy
questionnaire responses and the vocabulary test scores of these two groups were
compared at the end of the experiment. The t-test results showed that the experimental
group outperformed the control goal group in both the vocabulary test and self-efficacy
scores, which suggested that setting specific goals was more effective in enhancing
students' self-efficacy and performance. In addition to the quantitative analysis,
qualitative techniques such as student journals and the teacher interview were employed
to obtain in-depth understandings about the students’ and teacher’s perceptions of the
goal setting in this study. It was found that students and the teacher both perceived setting
specific goals as an effective way to enhance learning motivation and self-efficacy.

Keywords: specific goals, self-efficiancy of vocabulary learning, performance of
vocabulary learning
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The Effect of Specific Goals on EFL Students’ Self-efficacy and Performance of Vocabulary Learning

1. Introduction

Second language learning motivation (L2 motivation) has traditionally been
researched through Lambert and Gardner’s sociopsychological perspective of second
language acquisition. Gardner’s (1985) socio-educational model of second language
learning has grounded its theory in the second language context rather than the foreign
language context. In the second language context, language is usually mastered through
the formal instructions in the classroom accompanied by sufficient exposures to the
language outside the classroom. Besides, the sociopsychological approach primarily
stresses on the role of the social variables such as attitudes and identity. In recent years,
researchers have questioned Gardner’s sociopsychological approach to L2 motivation in
terms of its validity in other contexts than the North American setting, especially in the
foreign language learning (FLL) context. Moreover, researchers have argued that
Garnder’s model of L2 motivation is too restricted and therefore called for alternative
approaches to L2 motivation from other disciplines (e.g. Chang, 2005a, 2005b; Chang,
2006; Chang, Huang, & Wu, 2010; Huang, Chang, & Huang, 2007; Dornyei, 1994;
Oxford & Shearin, 1994; Tremblay & Gardner, 1995), especially those approaches that
are more promising in generating classroom-specific motivational strategies (Dornyei,
1994, 1998, 2001, 2003; Dornyei & Csizér, 1998; Oxford & Shearin, 1994; Song, 2002).
Oxford and Shearin (1994) further pointed out that L.2 teachers should help students feel
self-efficacious by setting challenging but proximal goals for them.

Previous studies have pointed out that vocabulary plays a crucial role in language
learning (e.g. Penno et al., 2002; Saville-Troike, 1984). Vocabulary growth is closely
linked to school progress and competence in reading (Penno et al., 2002). Vocabulary
ability and memorization of students have often been emphasized by the EFL teachers in
Taiwan. Vocabulary ability is usually tested in quizzes and examinations in the EFL
classroom (Chang, Huang, & Wu, 2010).

The purpose of the present study was two-folded. First, it investigated how goal
setting for EFL students would influence their self-efficacy and performance in
vocabulary learning. The study would like to compare the relative effects of the two types
of goals on student self-efficacy and performance, i.e., the specific goal and the vague
goal. Second, the present study aimed to obtain in-depth understandings of the teacher’s

and the students’ perceptions about the goal setting.

2. Literature Review

Goal setting has been extensively researched and practiced in different fields to
boost humane motivation and performance. Goals provide specific directions, motivate

them to expend more efforts, and push them to persist longer in learning. Setting
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appropriate goals makes success more feasible to students, which foster the feeling of
self-efficacy. Enhanced self-efficacy, in turn, helps sustain student motivation and
improve consequent academic achievement. Researchers have concluded that goal setting
is a useful motivational technique that enhances people’s intrinsic motivation,
self-efficacy, and academic performance (e.g., Latham & Locke, 1991, 2006; Locke &
Latham, 1990, 2002; Pajares, 1996; Schunk, 1996a; Schunk & Swartz, 1993).

Locke (1996) indicated that goals affect the direction of action, the degree of effort
exerted, and the persistence of action over time. Besides, goals are also viewed as
immediate regulators of human action (see Wang, 2004). The effects of goals on
behavior depend on the three crucial properties: specificity, proximity, and difficulty
(Bandura, 1997; Schunk, 1990, 1994, 1996b, 1996¢, 2001, 2003). Specific goals can
direct people’s action (Locke & Latham, 1990), focus people’s attention on relevant task
features and the useful strategies (Latham & Locke, 1991; Oxford & Shearin, 1994;
Tremblay & Gardner, 1995), specify the amount of effort needed to attain the goals
(Schunk, 1990, 1996c¢), and promote self-efficacy (Schunk, 1990, 1996c¢). Proximal goals
can provide immediate incentives and guides for action (Bandura, 1982), help people to
evaluate progress immediately, and strengthen people’s confidence. In addition, proximal
goals are especially influential with children, who have relatively short time frames of
reference and are not fully capable of representing distant outcomes in thought (Schunk,
1996¢). Difficult goals can create higher motivation (Schunk, 1990), greater effort
expenditure, and better perseverance (Latham & Locke, 1991; Schunk, 1991).

Self-efficacy is defined as “people’s judgments of their capabilities to organize and
execute courses of action required to attain designated types of performances” (Bandura,
1986, p. 391). Self-efficacy for learning may be a good predictor of actual learning
because it taps students’ beliefs about their learning capabilities, which influences
academic motivation and learning (Schunk, 1996a). Research findings showed that
self-efficacy can affect people’s choice behavior, effort expenditure and persistence,
thought patterns, and emotional reactions (Bandura, 1982, 1986, 1989a, 1989b, 1997;
Pajares, 1996; Schunk, 1991). Students with high self-efficacy would choose what are
more challenging to undertake, expend more effort to attain standards, persist longer
when encountering difficulties, attribute failure to internal causes, and take negative
discrepancies between standards and performance as motivating ones. In addition, such
beliefs affect the level of motivation as well as achievement. After overcoming
challenges, people with a strong sense of efficacy generally would tend to undertake
further challenges. Successful experiences in overcoming further challenges would
enhance people’s motivation to keep working.

Researchers proposed that there exists a reciprocal relationship between students’
goal setting and their perceived efficacy (Bandura, 1986; Pajares, 1996). Self-efficacy

influences people’s choice of goal difficulty, the degree of commitment to goals, the
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response to negative feedback or failure in the process of goal attainment, effort
expenditure and persistence during the process of goal attainment, and the choice of task
strategies to attain goals (Maddux, 1995; Pajares, 1996; Zimmerman et al., 1992). On the
other hand, goals serve as standards for people to verify a growing sense of self-efficacy
(Bandura, 1982; see Schunk, 1985). Goal attainment could further validate self-efficacy
by giving individuals a sense of task mastery and bolster efficacy (Earley & Lituchy,
1991; see Schunk, 1985, 2003). Success raises self-efficacy, and failure lowers it.
However, once students develop a strong sense of efficacy, a failure may not have a
significant impact.

Although goal setting has been extensively researched and practiced as an effective
motivational technique in different fields such as academics (e.g., Page-Voth & Graham,
1999; Schunk, 1985, 1994, 1996b, 2001; Schunk & Ertmer, 1999; Schunk & Swartz,
1993), athletics (e.g., Bandura, 1997; Locke & Latham, 1985, 1990), and business (e.g.,
Bandura, 1997; Locke & Latham, 1990), only a few studies have been conducted to
explore its effect in the EFL context. Chang (2005a, 2005b) and Huang et al. (2007) in
their experimental studies found that Taiwanese junior high school EFL students with
specific goals outperformed their counterparts with vague goals or no goals in terms of
vocabulary learning. In Japan, Haynes (2011) conducted a study among 34 university
EFL students and found that the students perceived goal setting as a motivating tool that
helped them see their progress and focus on specific language areas. Srichanyachon
(2010) surveyed 370 EFL students at a university in Thailand and found that students
who set high goals tended to have less learning problems than did those who set low
goals.

3. Method

3.1 Participants

The participants were 102 2™ year students (gender mixed) and their EFL teacher
from a private junior high school located in central Taiwan. The students’ demographic
information is summarized in Table 1. The participants were divided into two groups for
the purpose of the present study: the specific goal group (experimental group) and vague
goal group (control group). To determine if ability differences exist between these two
groups, students’ scores of the English test in the simulated exams were collected and
analyzed by performing t-test prior to the experiment. The t-test results indicated that no
significant difference existed between the two classes at the outset of the experiment, t
(101) = .956, p> .05 (see Table 2). In Taiwan, simulated examinations are highly valued
by students, schools and parents. Simulated exams are usually administered to junior high
school students in order to familiarize them with the format and atmosphere of the

entrance exams of senior high schools. The results of the simulated exams are often
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regarded as predictions of students’ future performance of the entrance exams. Therefore,

these participants generally prepare for these exams seriously.

Table 1
Demographic Information of the Participants
Experimental Group Control Group
Male 31 17
Female 18 36
Subtotal 49 53
Grand Total 102

Table 2
T-test Results of the Scores of the English Simulated Examinations for the Control Group
and the Experimental Group

Group N Mean SD t
Control Group 53 76.41 9.20 956
Experimental Group 49 74.10 14.60

Note: Total score= 100

3.2 Instruments

This study used both quantitative and qualitative methods. The quantitative data
were collected through instruments such as the vocabulary test and self-efficacy strength
questionnaire while the qualitative data were collected through student learning journals,

the goal-setting response questionnaire and teacher’s interview.

3.2.1 The Vocabulary Test

Prior to the experiment, a vocabulary test was administered to all participants as the
pretest (see Appendix A). There were totally 25 items on the test. Each item tested one
word and counted 4 points and the total score was 100 points. The t-test results showed
that no significant group differences existed for the pretest scores, t (101) = -.43, p> .05
(see Table 3). As can be seen in Table 3, the low mean scores (1.43 and 2.04) indicated
that the all the 25 words were new to the participants. The same test was administered to

the participants after the instruction on these vocabulary words as the posttest.

58



The Effect of Specific Goals on EFL Students’ Self-efficacy and Performance of Vocabulary Learning

Table 3
T-test Results of the Vocabulary Pretest for the Control Group and the Experimental
Group

Group N Mean SD t
Control Group 53 1.43 4.51 -43
Experimental Group 49 2.04 9.28

Note: Total score = 100

3.2.2 Self-efficacy Strength Questionnaire

Although Bandura (1982) suggested self-efficacy be measured through level, strength
and generality, Schunk (1996a) pointed out that Bandura’s two-step efficacy judgment
procedure made children confused. Schunk (1996a) indicated that self-efficacy strength
alone could be an adequate measure for self-efficacy, which has been supported by many
studies (e.g. Schunk & Swartz, 1993; Schunk, 1996a; Wang, 2004). Therefore, the
present study used self-efficacy strength to measure students’ perceived self-efficacy of
the English vocabulary.

Self-efficacy strength questionnaire in this study was adopted from Wang (2004) (see
Appendix D). Wang’s (2004) questionnaire was designed to gain information about the
strength of the students’ confidence in English vocabulary test. In Wang (2004), seven
items were included in the questionnaire and each item indicated the number of words
that the student thought they could answer correctly. However, since self-efficacy means
individual’s self-confidence in the specific task, the seven items were expanded to
twenty-five items according to the total number of the vocabulary words tested in the
current experiment. Each item estimated students’ strength of confidence in answering
correctly the specific question in the vocabulary test. The students assessed the strength
of their confidence on a 100-point scale, ranging in 10-unit interval from 0 (“completely
unconfident”) to 100 (“completely confident”). Self-efficacy strength was then calculated
by summing up all of the scores across items and then the sum was divided by the total
number of items.

The students filled out the questionnaire immediately after they finished the
vocabulary pretest and posttests. To investigate whether group differences existed in
self-efficacy toward the vocabulary pretest at the onset of the experiment, the t-test
results showed no significant differences between the two groups, t (101) = .69, p>.05
(see Table 4). As can be seen in Table 4, it was reasonable that the mean scores for both
groups were very low (.56 and .38) since students had not learned the new words when
they took the pretest. The same questionnaire was administered to the participants

immediately after they finished the vocabulary posttest.
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Table 4
T-test Results of the Perceived Self-Efficacy Toward the Vocabulary Pretest for the
Control Group and the Experimental Group

Group N Mean SD t
Control Group 53 .56 1.18 .69
Experimental Group 49 38 1.15

Note: Total score = 100

3.2.3 The Student Learning Journals

In order to obtain in-depth understandings of the students’ and teacher’s perceptions
about the goal setting in this study, several qualitative techniques were used to collect
data among the experimental group and the teacher, i.e., the student learning journals, the
goal-setting response questionnaire and the teacher interview.

The participants wrote the learning journal during the experiment. They were asked
to write down their answers to the following two questions: 1) Does the assigned goal
influence your motivation to learn English and why? and 2) Does the assigned goal
influence your English learning in terms of preparation for the test, effort expenditure and

persistence? (see Appendix C).

3.2.4 The Goal-setting Response Questionnaire

Previous studies suggested that the goal-setting response questionnaire needs to
consist of the following four aspects: 1) the degree of usefulness of goal setting, 2) the
students’ intention to use goal setting in the future, 3) intention to recommend goal setting
to other pupils and 4) their suggestions for making goal setting more successful (Lee &
Gavine, 2003). In the present study, the goal-setting questionnaire adopted from Lee and
Gavin (2003) was administered to the experimental group at the end of the study (see
Appendix E).

3.2.5 The Teacher Interview

Prior to the interview, five main questions were generated as the guiding questions
(see Appendix F). The interview, which lasted approximately thirty minutes, was
conducted in the teacher’s native language, Mandarin Chinese. It was digitally recorded
and then transcribed. In the interview, the teacher was asked to provide comments on
the goal setting in terms of practicability, advantages and disadvantages as well as
difficulties. The teacher was also asked if she would use goal setting in the future.
Moreover, the teacher was expected to give some suggestions for implementation of goal

setting in the future.
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3. 3 Setting Goals for Students

Griffee and Templin (1997) argued that learning 25 new words can be difficult but
possible goal for students. Both groups were instructed 25 new vocabulary words by the
same EFL teacher. Prior to the instruction, all participants were informed that a test on
the 25 vocabulary words would be given three days after the instruction. Meanwhile,
each student in the experimental group was assigned a specific goal by the teacher based
on her judgment about the student’s ability. The goals for the specific goal group were
showed in Appendix B. The lowest goal was to score 20 points and the highest goal was
to score 96 points for the vocabulary posttest. On the other hand, the teacher told the
control group students to “do your best” and “work hard” for the test as their goal just as

she usual had told students in class.

4. Results

PASW (SPSS) for Windows Version 19.0 was used to analyze the quantitative data.
Qualitative data such as the learning journal, the goal-setting response questionnaire and

the teacher interview transcription were analyzed to obtain the major themes.

4.1 Vocabulary and Self-efficacy Posttests

The goal attainments of the experimental group are calculated and summarized (see
Appendix B). It was found that 38 out of 49 students (77.6%) attained their assigned
goals. In addition, the t-test results showed that the experimental group performed
significantly better than the control group in both the vocabulary posttest, t (101) =
-4.47** p<.01 (Table 5) and self-efficacy toward the vocabulary posttest, t (101) =
-2.88** p<.01 (Table 6).

Table 5
T-test Results of the Vocabulary Posttest for the Control Group and the Experimental
Group

Group N Mean SD t
Control Group 53 61.64 28.09 -4 47TH*
Experimental Group 49 84.24 22.90

Note: Total score =100 **p<.01.
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Table 6
T-test Results of the Perceived Self-Efficacy Toward the Posttest for the Control Group
and the Experimental Group

Group N Mean SD T
Control Group 53 59.33 31.59 -2.88%*
Experimental Group 49 79.79 29.85

Note: Total score = 100 **p<.01.

4.2 Results of the Students Learning Journals
4.2.1 Goals are challenging but motivating to students.

Students’ writing in the learning journals generally showed that the assigned goals
were challenging but motivating to them. In the research about goal setting, goal
difficulty is taken as an important factor that motivates people to attain their goals. As
long as individuals have enough abilities, the more challenging goals are, the more
motivated they would become. In addition, goal attainment could provide students with a
sense of achievement, which further enhances motivation. As one student stated, “.... if I

attain my goal, I would have a sense of achievement.”

4.2.2 Goal made students strive to perform well.

Researchers of the expectancy-value theory argued that individuals’ choice,
persistence, and performance can be explained by their beliefs about how well they
would do on the activity (see Wigfield & Eccles, 2000). This was found in several
students’ writing. As one student mentioned, “If I can’t attain my goal, I will be very
sad...I wanted to surpass my standard (the assigned goal).”

Locke (1996) indicated that goals influenced motivation in that they affected the
direction of action, the persistence of action over time, and the degree of effort exerted.
Students in this study generally agree that goals specified how well they should perform
on the test and therefore influenced their effort. As a student mentioned, “[The goal]
makes me know how many words I must memorize”. As for students’ persistence in
working, another student stated that “I kept working [on memorizing the new words]
although I was quite sleepy”. The assigned goals also pushed them to spend more time
studying English and to make best use of their time. Several students mentioned that “I
spent more time reading English” and “I made use of the time when I was on the school

2

bus.
4.3 Results of the Student Goal-setting Response Questionnaire

4.3.1 Goals are useful to students.
Most students indicated that the specific goal was useful for them (31 out of 49).
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Some students mentioned that with specific goals they performed better than they did
before. One student stated that “My grade was higher than before.” Besides, several
students said that goal setting had enhanced their motivation to study. As one student
indicated in the questionnaire, “The goal enhanced my motivation to study.” In addition,
previous studies have revealed that goal setting increases effort expenditure and provides
directions. This was found among students’ questionnaires. For example, as one student
mentioned, “[Goal setting] made me work harder.” Another one stated he worked harder

“because it [goal setting] provided a specific direction.”

4.3.2 Goals were expected to help students’ future learning.

When asked whether they will set specific learning goals in the future and whether
they will recommend goal setting to other students, most of them stated that they would
use it in the future (32 out of 49) and they would recommend that to others (35 out of 49).
Students particularly pointed out that setting the specific goal had contributed to their
learning. As one student claimed, “[Goal setting] was useful!” In general, students
indicated that goal setting greatly influenced their effort expenditure. As another student

stated, “With specific goals, I will study harder for the tests in the future.”

4.3.3 The teacher should pay attention to individual needs and differences.

When asked to comment on the goal setting implementation, some students
suggested that the teacher should give rewards upon goal attainment. This suggests that
extrinsic incentives may play a role in the practice of goal setting. One student stated
“providing rewards” would make goal setting even more successful. In addition, some
students indicated that goals should be assigned based on individual abilities. For
example, one student answered, “[The goals] should be set according to one’s own
ability.” This comment suggests that goal difficulty should be considered when teachers

assign goals to students of different abilities.

4.4 Results of the Teacher Interview
4.4.1 Goal setting is a practical technique.

The teacher expressed she was greatly impressed by the effect of the specific goal.
Even for those “low-achieving” students, she believed it is a practical motivating
technique. As she mentioned, “It was practicable because [many students] are passive.
Assigning goals to students may make them work harder.” When asked about what
impressed her most in the goal-setting, the teacher indicated that the effects of goal

setting on a low-achievement student impressed her a lot.

4.4.2 Appropriate goals were hard to be decided.
The teachers indicated that it was hard to assign an appropriate goal for every
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student. As she said, “when assigning goals, we need to analyze students’ performances
of previous tests and worry whether each assigned goal truly reflect the student’s ability.

If we assign goals based on the easy tests, ... the assigned goal will not reflect students

abilities.”

4.4.3 Use incentives to strengthen goal commitment.

In line with the students’ opinion, the teacher also suggested that rewards upon goal
attainment should be provided. She further indicated that the rewards must be valued by
students. As she stated, “To some students, rewards are important, because if they like the

rewards, they would work harder.”

5. Discussion

It was found in the study that specific goals were more effective in improving the
junior high school EFL students’ self-efficacy and performance of vocabulary learning.
The findings are consistent with previous studies. For example, in a study examining the
causal role of students’ self-efficacy beliefs and academic goals in self-motivated
academic attainment, Zimmerman at al. (1992) found that goals played a key role in
students’ attainment of grades in school. It was found these goals committed the students
to specific grade achievements. In another study, Miller and Kelley (1994) taught
students to divide homework assignment into small goals and found that specific goals
could increase homework accuracy. Furthermore, in a study on goal setting effect on
computer learning, Schunk and Ertmer (1999) found that providing students with a
specific goal helped them focus on the learning process, which motivated them to use
effective self-regulatory activities.

In the present study, the goal assigned to students of the experimental group can be
considered to consist of the three important properties, i.e., specificity, proximity and
difficulty. Specific, proximal and difficult goals have been argued to benefit students
better than the goals which are easy, vague, or distal (Bandura, 1997; Schunk, 1996b,
1996c¢, 2003; Schunk & Swartz, 1993). Tests and quizzes are powerful proximal goals in
the years-long language learning in the current Taiwanese educational context. Schunk
(1996¢) indicated that specific goals boost performance by greater specification of the
amount of effort required for success and the self-satisfaction anticipated and they also
promote self-efficacy because progress is easy to gauge. The goals in the present study
were considered proximal since the posttest was given three days after the vocabulary
instruction. Bandura (1982) proposed that motivation is best summoned and sustained by
adopting attainable proximal goals in that proximal goals provide immediate incentives
and guides for action.

The assigned goals also consisted of difficulty. Students’ feedbacks and the goal
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attainment suggest that the goals were moderately difficult for students. This was
considered one reason for making students work harder on the test. This finding is in line
with Locke and Latham (1990, 2002), arguing that the moderately difficult goals would
induce people to expend more effort and perform better.

In sum, students in the present study generally indicated that specific goals enhanced
their effort expenditure and persistence in learning. This is consistent with previous
research in which the influences of goal setting on effort expenditure and persistence
were emphasized (Locke & Latham, 1990; Oxford & Shearin, 1994; Tremblay &
Gardner, 1995; Zimmerman et al., 1992). For example, Locke and Latham (1990)
claimed that goals affect effort intensity. It was assumed that under high demand
conditions, people use more of their total capacity than under low ones. Therefore, as
previous studies revealed, challenging goals would lead people to working longer at a

task than easy goals.

6. Conclusion

Based on the findings, we conclude that setting specific goals would be useful in
enhancing students’ performance, self-efficacy and motivation in EFL learning. In
addition, from the students’ and teacher’s responses, rewards upon goal attainment were
considered as one important factor that commits students to their goals. As a result,
teachers who intend to effectively implement goal setting in the classroom may consider
providing appropriate rewards for students. Furthermore, as the teacher and the students
suggested in this study, teachers should also take students’ individual differences into
consideration when assigning goals to them. Teachers should consider the students’ needs,
ability, and personality.

It is noted that little research of goal setting has been conducted in the EFL
classroom. The value of this study could be both theoretical and practical. Theoretically,
this study contributes to our knowledge of how goal setting relates to language learning.
The findings of the present study provide empirical evidence for the effects of goal
setting in the EFL context. Practically, the present study proposes setting specific goal
can serve as an effective technique to enhance students’ perceived self-efficacy and
motivation, which in turn benefit performance. Teachers may assign students specific,
moderately challenging and proximal goals in the English class.

Although the present study has shed light on the effectiveness of goal setting in
the FLL context, two suggestions were proposed for the future studies. First, students
were assigned goals solely based on their English teacher’s perceptions and on their own
performances on previous English tests. Further studies may involve students themselves
in the decision-making process of goal setting. (see Earley & Kanfer, 1985; Schunk,

1985). Second, this study focused on the influences of goal setting on students’ English
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vocabulary learning. Further research may involve other aspects of language learning

such as the four skills and grammatical rules.
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Appendix A: The Vocabulary Test

1. They plan to start a ¢ n against smoking. {51 e A EHE) -

2.Inthis ¢ e, you should be careful fE2Z{EIBEL T » IRWAME/NE °

3.1 hope I can win the e n. HELEHK I mEaEEEsE -

4. Mary went to work d e her illness f&& 40K » HHFTEE L LIF -

5. The United States has a f 1 government. ZE BB BEFLEUR

6. Jackis g 1 for Kim’s help. €58 %EAVETIE RLES -

7. A school is an i n. SR AR -

8. Parents m n their children at school A RFILEIZIF A/ N -

9. We have o ved your behavior for a long time. Fe " L 4&EBRZZRAYTT AR
AT e

10. My mother does not p t me to leave my room I AEIE R MEFHEER B
FEﬁ °

11. Parents often make s es for their children. A B BT 20484 -

12. This painting is t 1 of her early works. iZIE &= &t F-HAFICFRAE -

13. You need to tell me your u e decision today. {5 RVME ST ATEZ
HYRIE

14. Ineed v sideas. KA T = -

15. The show is very w d. BEFEEEA D B -

16. Many countries r ed the new government. 52 B iKG R HT EUR ©

17. They s e for love f M & =& -

18. T have an o y to go to the university. G e A& -

19. Mother always shows p r love for my little brother. 4B 4B 2 ¥ F o5 o
FHVRFIRRAE
20. Wood is the only m 1 on the island. K2 & _FHE—HYERS -
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21. You need to ] vy your behavior /WA BRI T Byl o
22. Airise 1 to live. 25 @ B A 7B A Y -

23. The shooting is for d e. FEMERE T Bhf -

24. Your a e is not good enough. {RAVEEE R4

25.You need to a e the task at five o’clock {RWANEAE TLBESE AR B (E TS -

Appendix B: Summary of the Goal Attainment of the Experimental Group

Student Gender Pretest Goal Posttest
S1 M 0 56 68*
S2 M 0 80 56
S3 M 0 96 96*
S4 M 0 88 96*
S5 M 0 88 56
S6 M 52 96 84
S7 M 0 56 60*
S8 M 0 72 100*
S9 M 0 84 52
S10 M 0 20 20%*
S11 M 0 92 96*
S12 M 0 28 4
S13 M 0 96 100*
S14 M 0 88 96*
S15 M 0 72 100*
S16 M 0 92 84
S17 M 0 84 88*
S18 M 0 84 92*
S19 M 0 92 96*
S20 M 0 76 40
S21 M 0 84 92*
S22 M 0 80 96*
S23 M 40 92 96*
S24 M 0 96 96*
S25 M 0 72 40
S26 M 0 84 92*
S27 M 0 88 92*
S28 M 4 80 76
S29 M 0 92 100*
S30 M 0 80 88*

70



The Effect of Specific Goals on EFL Students’ Self-efficacy and Performance of Vocabulary Learning

S32 M 0 80 72
S34 F 0 88 100*
S35 F 0 88 96*
S36 F 0 92 96*
S37 F 0 76 48
S38 F 0 88 100*
S39 F 0 72 100*
S40 F 0 88 100*
S41 F 0 84 100*
S43 F 0 96 100*
S44 F 4 84 96*
S45 F 0 96 100*
S46 F 0 92 100*
S47 F 0 96 100*
S48 F 0 84 96*
S49 F 0 68 100*
S50 F 0 84 84*
S51 F 0 88 100*
S54 M 0 76 88*
Total 2.04 81.80 84.24

Note: * The posttest scores indicate that goals were achieved by the student.

Appendix C: Student Learning Journal

I, PHREHRFREYEF > b el 2 5 2 A9

20 P HRHEAEEEY LFFHF 2T 206
(1) #i=
(2) ¥4 4R ¢
(3) a3 PR
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Appendix D: Self-efficacy Strength Questionnaire
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Appendix E: Goal-setting Response Questionnaire
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Appendix F: Teacher Interview Guide

I #Faa 2 0 8P ERR p%i‘mﬁ*ﬁl%am?%m FoR
2. BEWPHEXRTLTFLBHE ok d FWBRBL LR 2
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