BARVA A WL NS R s
FEIJLHA - H 61-82
—O—FE=H

REME AR ERREHETE)
g R
S

X RIE #2242 (text comprehension instruction) % % 24 H B R IL AR R ek > WL 4
XAZEBAESN © BERHKANRE > B €5 A SRILA RS R @M F I
RZ > B AR R B AR ER AR RS > AR A SUARIEA e F - R
BES R o TRt AR EMR RS LT - AXEANERALRSAM
3% 71 % /]~ 41 (National Reading Panel)Ard2 tH &9 32/ Rek > R A A BB HE N ETZM >
it Bt AR E GRS A RRA o AL AR 48 2K SR (paraphrasing)
g ) K # % (reciprocal teaching) ~ #{ 3 3 F & #3740 (teaching narrative text structure
awareness) 4% i B 3% 32 A% 849 & 34 7% ) (speaking and listening activities) ~ &1k &, R #%-
M B 3& (Collaborative Strategic Reading, CSR)E 22 F %) - T H L ZFZHTUFT A
— e B E > iR A W REME M S -

Mgt 0 XRIAHE  ABRY  AHARDE  XALHRL  BHES
AAE X R B B 2

BT R KBS GE EE AR -
FIREHEA : 2013 12 A9 H -
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English Reading: Effective Comprehension Strategy
Instruction

Fu-yuan Shen™

Abstract

Text comprehension instruction aims to improve students’ reading comprehension by
teaching them comprehension strategies. Proficient readers employ multiple
comprehension strategies to meet the challenges in reading; on the other hand, struggling
readers have no idea of making use of comprehension strategies, thus being unable to
overcome reading difficulties. The main purpose of this article is to explore how to design
effective strategy instruction. The study first identifies the comprehension strategies
proposed by the National Reading Panel, addresses their importance in reading teaching,
and discusses the basic principles of creating teaching activities. Subsequently several
teaching activities are introduced, e.g. paraphrasing, reciprocal teaching, teaching
narrative text structure awareness, speaking and listening activities, and Collaborative
Strategic Reading. These instructional activities can be applied in the reading class to
enhance students’ text comprehension ability.

Keywords: text comprehension instruction, paraphrasing, reciprocal teaching, text
structure awareness, speaking and listening activities, Collaborative Strategic
Reading

* Associate Professor, Department of English, NTTU.
Received December 9, 2013.

62



FEBRIE ¢ AR RIS B RS

)

J

w}

&~

g RERE S IR EEAY—IR - REE HERE o Bal N ERREN
WA > IEREE RS O] - NEREIENERE - ZPEFIIREMRE » MRS
= RIFHEREEER 7% - BRIFNEEE A BHIME(purposeful) » ] H/Z T #h#Y(active)
(Armbruster, Lehr, & Osborne, 2001) - 35 E{F Rl ~ AipbiEZ A IAEAIRE BT - 51
A AP T BE DR R BRI B A0 e {5 FH B a3 A i Bel o > (M e RE & s — Ak fe =
R R R S R0 B R R B iR A sy & 5 M BB S - RRaREREK
A Ry T IR REARES » BOR Ry TIRE SR » MRIEE I - HAh - BHHIE
FHHEZETERY - BIfEREAERE S - e et EE R RRIERE - hfTE
TR E CAVESES - H ] B RIS REAY RIS - DU RSB R ORI - il sl B P
ABEREE - FrlL o FARTREE P DU IR fE SRS & EIRIER: -
HO g ESEEEBATRE - 7 HR A ARTE -

SORFRfREZUEE (text comprehension instruction)FE 2 Z B B E HH AE SRS
(comprehension strategies) » M fEEL 4= OARFRARAYRE S o ZUEERHIREET » SUARHYFERfE
= A DA BUERASE0EE - Rl » POE2 e — s e ORI - T g n] DA
fi#5E JJ(Block & Pressley, 2002; Kincade & Beach, 1996; Pearson & Fielding, 1991;
Pressley, 2006; RAND, 2002) - EEAUEAEEH - Al = H s g SR 2k 5e i Rl
EMVBPREL ; K2 0 BIREXEERER A EE AR o P A e ik EHY
IK#fE(Lenski & Nierstheimer, 2002; Paris, Wasik, & Turner, 1991) o

AKX T EE » afewmdMelsat ORI SRS Y B © S8 Jo i B o 553
FRORNE » R HATRREBEAVE S - PR B R TR AN « 5% - Aoy
AT 4HI S 4R (paraphrasing) ~ G Bz # 5 (reciprocal teaching) ~ BUEH & ETIA
(teaching narrative text structure awareness) ~ §& = E#fj(speaking and listening activities)
EVE RIS MR (Collaborative Strategic Reading, CSR)Z:Zy 22 5 - 12 Luff Z il
HIBEETEE) - ] DEERE RE - (e A Ay SsE R SRR T -

R~ BREZM R

E B 2 H FEET 52/ 4H (National Reading Panel, NRP) (National Institute of Child
Health and Human Development, 2000) XA RYZERNTZE SRR - ERanH 7STE8 F 21
el s PR R SRS - DU IR SRR AT RS o 12 R SRR A KA E RS
ISR - WEE RS A RO A ARV - 0] DUE (FIE i SRES Z A AR -

— ~ X RN EE AR

FelcE B R SRS B HE (EREEENT - PrERIZIERY ~ ARV TE K e iR SR R HY
PERsE - TREE— 2RV B - NRP HI|H O STHELREHBRE M RS - BFEEN
HAE - B NTHHE AR SRISE B SR FER e E - T VARG R A L1 Al L2 B24: =L
ARIHAE (August & Shanahan, 2006) - DL ERHHE Lo B R TRHE A T EE (Armbruster, Lehr,
& Osborne, 2001) °

1 EZHIEA#(monitoring comprehension) * & &M H CRJEHARAVELA: - BESE &MY
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I E T > AR o T E TR AR -
e scAm i - AR ERAVEE - LHBEEE > i DIEgEiE

CHIRERE - B NBRE R 2 E R PIE AN S IR P &Ry
4 P A AR A SRS (fix-up strategies) HRFRERAR LAYEERS - BRMIEEREA NYIHYTT
A

f5 ORI — B sl — 1 - A ERARIRIEE -
BN SR (T 2

M E CHYE » B AR AR &) 5 B0R 58 -
[EIRESCA > B SR -

FESCAR TP AERTBRE > PR A B A ERERYERE -

2 ([EHEFAIEEHS%FE (using graphic and semantic organizers) : Fl|HFEHE
(diagrams) B [ElJZa5% 5T (pictorial devices) » JELE /R U » BEFIRE S 2 IR
GERA R - BIPAHSFR AR =0 B4 & (map) » 4248 (web) > [E]f# 72 (graph)
[ 72 (chart) » FA&(frame) » FEEEFR(cluster) o 5E AR A% Z2 X Fyaf B [E] (semantic
map) > E(aEE 44 (semantic web) » FEHYZ G IIMRAIRAEAVARSS > HPEA—EE
SRR OE S, » TSRS ) SRR R ED = B LA OB S AERARVIE S - BT 4HE%TE
R E A SO (informational text) -+ JLHZERABIEE H AR+ & RHYSC
T HENNHEESORRR R ZAIRES o B4R il 3 A R s R (A 5L
A (narrative text) » 25 HI [ (story map) - fHil1 5 < » EPHEEHEER T
SIHITIEE

o HBBRAERIREASURRIGER -

o FHAEFRAIGEIR [ S Z FRVE G > AT S CRNE - 1M
HGERERAIES -

o EHEAR MM R SIRHE -

3 [H%& [ (answering questions) * ZHTA A S [EANETE ARV ERE - SRz
LRS- EfT 2 A4 » Duke and Pearson (2002)f5tH > ZRfiffyfe] i REAEH
A LIS SR A RS R - MR AUt (e S A IR R - RN i
[ RERES -

R R AR RE H HY
[EERAEREE I FEEREIIANE
HEhR A F I ES

s B AR BN E CR BRI

BN AEME RN - IREERAEA AR SR A BRI -

AT AT DA e 54 IR (e MIREAESS - (DIEECGE © (2) 855 i BE 2 A
& o EWIREHE 1% - AIRARIERE - R EHENAE  IEXEEE—E - [

! 37 ES HI (comprehension monitoring) &1 —fE 1% 2550 4l (metacognition) N EE 17 1B EIAINTEHE
" EFEHCHEH | (thinking about thinking) - FHI&EPRIFEIHIELE - GEBRHEEHEE KT
PEHREATE - 2AGRHVREE G RRSD AR - BRI H CHIBTREH AR -

64
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BOCARIRH ATREE 2K © 559h » EH R BE ZEAVRH (5 - A] DGREL A MRAR » 250K
AT AT ISR B RV R - B RHVRE AR th3iAE MY =HEN -

o WIHEMN HIFRAE SR (text explicit) + SCEFIH—{l 7)1 JEIEHFE LY
ERERE -

o [BUYF A (text implicit) © F T {E DL FAYA)F o R R AR A -

o TESUARZAMscriptal) 1 ZEAVEREIFAESCA 2SN  SEHE VAR B CAeHl
BEA A1 ~ 4RI E TR -

4 st (generating questions) * FEEEA H Caga TR > I DIGEER LRt A3
LSRRI - T 3E A Bela 2Ef#(Duke & Pearson, 2002) » & FHakat HIRE -
BEAGERIM MR GRAIMEE - B EEEE - LHRRECEEE
IEFRSOA o ZETEEBCEE A seat — SR & SO & R SRR - B4
CEHE 5RTE?

5 WrHEEASE (recognizing story structure) * B EEAEREEFESEAVEM: - WIE4RTE
AIFEIRY TN o PR &S v DU B2 A R B E R - I H A S Ed
E % (Baumann & Bergeron, 1993; Dymock, 2007) o {EiEE4EHESI M E » &
A= B AmEE R 5~ BS54 (initial events) ~ A ¥ HY K2 (internal reaction) ~
ENERYHBY ~ BENEE - DURZ RS E TR T4 (Calfee &  Patrick,
1995; Dymock & Nicholson, 1999) - ZyzE# Fa 45 0] DUF] F # S E (story
maps)FLaRi SRS - BEENEE RS - B RE SR AR -

6  {Fifg%(summarizing) * fEELR G SR T EEATIR(Dole, Duffy, Roehler, &
Pearson, 1991) - fER %Ny - SRR UE REA T EZRAVER - A&
P4 (condense) il FZAYMES: « E24E0 H AR B CAVEESR - RoliE b B ARG
& BIEEREHIEA

TR B A £ RIS
BresESOR T EEEINLS - AR R e E SR
EHEE > MERZEREA D EHTEE |
LSRRI A -

=~ KBRS
bR T BRI TAB R R ORNS o SoANET W B R R o SRR AR
EEHIRE > (HEMSRIE I BERIITTH SR - Hiat RRe S (e ORI EE -

o HEFSCHIAVHAIEE (making use of prior knowledge) * GYEhEL A (FRHZERY -
DARTE Y Rk B E R EY &8 R T H AiRIEERYCA (Anstey & Freebody, 1987;
Keene & Zimmermann, 2007)  ZHf =] LU BIE2 A K1 FH ST AT HY R AR g S
¥ HESWIT AR - EREZAIHTEY - r24ARR - BERRIEEHM
FINB BN ERE - 2 FHUE ) ? 2 0650aES ? e ifEEg AT
JERR AN SO GH A5 45 R 2

o (HALOEHYES (using mental imagery) © #FHYFEEAEREFEAVEE - &85
ARNE (RSB T AL R 5 (Guerrero, 2003; Pressley, 2001; Sadoski & Paivio,
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2001) - SR AEURAYEE G A RLEERVELE - AT LIS BhER A AE IR - i fE
B R (visual image) - FIAITEEIE PHIE = ~ AP~ BF -
B~ EBREHHERA

BT DA ATV A - B2 R s A R - BUEEMIRATR » A
IR ER i RIS B - AT B A RS A (o P B AR ORI Y H AV IR (Block
& Pressley, 2002; Calfee & Patrick, 1995; Gaskins, 2003; RAND, 2002; Sweet & Snow,
2003) » B2 A4 Ph /B2 o 5 3 T FH 25 TR P AR SRR 1 B CHYRRIEE © ZRAT AT DAERELCA T HY
ZEL R ([EHPSHHAR SIS (Armbruster, Lehr, & Osborne, 2001) :

o ELPEARRE  FATIIHERD AR R S R RS Y P AR o SR AT E A A
S SR

o Nl EEIEHEROOR - A T RS ) (thinking aloud)HYJTH > TREI(E
BRI T > 400 P B B A S

o GIEALHE ¢ BENRIEEREAVINSG > B A SR RER A (E I U7k -

o JEM : HENTRBIEA SO BB RS — BSR4 ] DU LI
B TR -

5551 > Pilonieta and Medina (2009) 52 /5 5 B i SR 2 ey B — (633K
(DERVEEE QBRI G4 > (AR 1L e I B AR RS (3)BEER
ARV ] 2 YRR « ST S 2 SORB RIS B R A A B R - R
/RED > fEI(Roehler & Duffy, 1984) o ZHilh/H 5 i b sl B A ol - i H 5 AR A= 4R
S R

B EARRAOMEEY

(I 1 ACH ) B S B R SRS AN SR R Y - A i B s S SRk~ Erge et
SSIHE FRVHERES) « SE - 585 E) - DR - BEREEEA - &
TEARESVERTE - BB EEEE AT - SRR B ey o] LU E 40y
SORHETRRG > S5 B R AE

— ~ B & E (paraphrasing)

SRR (paraphrasing) #5750 Ry e Y Pl fide SRS 250 28 8 > ] DARG HEER AR YR
SEHHfi#(Bakken, Mastropieri, & Scruggs, 1997; Ellis & Graves, 1990; Schumaker &
Dreshler, 1992) - K/t » Kletzien (2009) {E & 5 B2 48 (summarizing) » B
BEANREMERTT - R AEHE OGS T1EB CH SRR -
BXARIRANAT o« BAMIUEESER - WWEREIEANIAR - BraEIR A FTRIErY
NG TERCHIEREHLER & (retrieval clues) » BEEHTEE A1, - SRRV RIEIE 2 REEE
g {REZEA—E {75 (Kintsch, 1998) « A} - SCEERYECE GG T DU B2 AR B
H CHYEEE - (EAFIRE S SCEAN SRS - A B S SCARAE -

RS EE A AR ME R HEENHELEHESS - SR
DMAREIFES R T 54 B E OB E 58 AT ek - REEIVER
BERGERRF I =0y 2 — BRI e R el A ERY &R - MO > 2
RAFEEERERSNEE » P ER FEERENHE » EARERNEE
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CRUESH - Frbl > ESCRTERERE R - fEE IR BB - B4R
ZEE - BESORE R AR R T - SNE A AFTEH) -

BHSGS RER R R - S8R - ndl ~ JER - BEiE Joim S AR R L
ARHERAIAERE - FEFIIARERER - eSS SRS (IR B e DU e S AT
{2 > BRAERE SO - RRHE - SIS EREEET - ArR KRBT R
BE o NRE—IHEREEARNT A - % > BEREUR AT - BETERACE
B ERENERE » LEATBER » SOH A LUE S s I S (expository) © ZXEl AT
DU TR | AyJ5 RESR SO - IR ERT AR - BETEE AN E AT
FELES SN o DUE AT DURERAN R H T SR » BT RE s as i - /]
IS T B AERN AT A MEGS ? jBEME R R E = F VIR S
[FIRFE RS2 A MR Y - &1k > BRSNS AT > U] DS
TRVTE o RERAE I SRE S

— ~ GEnEZE (reciprocal teaching)

Palincsar and Brown (1984) 3¢at A 8h=(FE% - US4 4G H IUTHERESE
% 7EH[(predicting) ~ J&;% (clarifying) ~ £t (questioning) ~ {E## % (summarizing) - 1
BelRBESCAHT - (MFECH] 5 BRET - BANEIVETAIMS - 7ERE PR R - B
AR H CHVEE RSN - e i ey -

Ry T HNgREE A4 ¥ E PUTHIE AR SRS HYEN SR » Oczkus (2010) EEERZEN A LA EE U
PRAARSRIE AL » BEECE AIR M HEAER o Oczkus MR IS VURE R SRNS Ky T
¥eHy 4 A%H | (The Fab Four): EH/-TH= 2¢(Paula the Predictor) @ e -
(Clarence the Clarifier) » £ /& -H %83 (Quinn the Questioner) » L1 [#}-f 3L 5 F-(Sammy
the Summarizer) - 7556 A\ Vi34 7B R SRS 0V 3478 - S A HEINBEE R 24
FEAERAE » B Z R T 2 PR R RIS - DU & HIRRE Wolves in Yellowstone (Houk, 1995)
Rl BEMERIUEAY) - fefea NUTHE R SRR YRR -

e  EhI-7H= %% (Paula the Predictor)
HENEEE T FEKERE R E R - B
Hello, I am Paula the Predictor, and I love to make predictions about the future. I also
love to make predictions about what is going to happen in books. Let me look at this book
and make a prediction. I see pictures of wolves and hunting, so I think I will learn how
wolves hunt and live. What do you think you will learn from this book? (Stricklin, 2011, p.
620)

o  TiFE{mi-fiE S (Clarence the Clarifier)
BETEE TE - SENARGEIER - WE2AR
Good morning, I am Clarence the Clarifier, and I like to solve mysteries. I look for clues
that help me understand words and ideas. I see this word pack [hold magnifying glass
over the word]. I know I can get clues by reading before and after the word. Ah, I see that
wolves can be in a pack or wolves can be alone. If you’re not alone, you’re with others, so
pack must mean a group of wolves. That reminds me of a six pack of Coke. Another

important part of my job is interviewing people. Who can tell me more about a pack?
(Stricklin, 2011, p. 621)

o E-HFEE(Quinn the Questioner)

PHNEEZ R - Ban s BESETHAERFA > BEIME
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Welcome to the game show Reading Is Fun, where you get the chance to ask and answer
questions for a cash prize! I’'m your host, Quinn the Questioner. I’1l ask the first question
for $100. Who can answer the following “what” question: “What is the name for a group
of wolves?” [student answers correctly] That’s right! You win $100! [hand out play
money] Now, who can ask a “why” question for $1,000? (Stricklin, 2011, p. 621)

o [[H-HEEEHYE F-(Sammy the Summarizer)
LD IGHEIE + ~ TEERWAT > NMEEC
Howdy, folks. I am Sammy the Summarizer. I like to lasso cows, but I also like to lasso
information about a story. The information has to be short and to the point [make lasso
small]. This page was about how black, gray, and silver—blue wolves gather in a pack and
howl at the moon. Yeehaw—that’s it! (Stricklin, 2011, p. 621)

Ry T bR A Y SR TR SRS A MR > Stricklin (2011) A AH— L FERYH
BZOE > FlUEHE - 40 F58t (paper plate dials) ~ #5=](sentence starters) ©

o iR BEERE DEMORERHYAAN SRR E - IRRER AR RRERE
AT S {5 P 75 LR PR A RS

o ARERTEEL : AVERAVERIEIY S R UU(EERSE - 435 AREHVUIHE AR RS © TR -
A~ PR~ E(E ) - R PR E TS B EREIBE T AR
U ] SR — THER AR OGS - Wi Eh et B S AR o 2k 22
Az g o] DARE R A P FH B B AR ORRE - DUGE B SR R SRR T
B R B AR b

-
HERHRH ARS8

ar
S

H{E Stricklin (2011)

o HEH BRI RIS g FHEIRESE A T BB A U]
AHETam o Bl -
FEH] © “I wonder ...” or “I think that ...”
7aE + “I was confused about ...” or “I don’t understand ...”
2 * “How ...?” or “Why ...?”

&% ¢ “The author wants us to know ...” or “This big idea is ...”

g 8 ] DA BBy T ZUETT - ] DU 8HETsmy T =0 - B4 T/ NGl
afai CLAH SRR R - [FJIRF R (o R AR oS - BT A R DU N5k - SR A4
S 0 JE%%/NHE S (Stricklin, 2011)
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o Iy (partner sharing) * FEIRAYTEMIEEFE o

o [ZJE-F(response cards) : YIE[EE I AAYE ., - ZAHESE R (smiley face card) ;
A A HIEREE RN A R (frown face card) °

o [H¥fH(face-to-face) : IRAVIEEL » EEFALTENR S EIFY[EEE

o IEF{(passing notes) : fUANEAVEFEMEE - FAEF R DIRGGHAMEER -

A 8B ATt O &2 B 58 AE ASLEE Ky RFEEHYER 4 (Ash, 2005; Goodman,
2005; Oczkus, 2010; Palincsar & Brown, 1986; Spérer, Brunstein, & Kieschke, 2009) © [5]
o SR RS o 1Bl S R L B HEE % (English Language Learners)
BN B 5 A R sE PR iR (Garcia, Jensen, & Scribner, 2009) -

= ~ HENELEREZI A (teaching narrative text structure awareness)

B LSRR A B e A 22 A= YR sE R % (Baumann & Bergeron, 1993; Calfee
& Patrick, 1995; Dymock & Nicholson, 1999) - ZXEENIZ2 R~ » FCRIELEIEIVES -
TERRE I Fa DA RS - BCERSEREEE v i E U A (story grammar) © #EES0E
e—EAlE - BUlSERIAR A (Rayner & Pollatsek, 1989) © R OEM @ fREEHY
BEATEAES - T8 - AV - 1B - BN - BENFREEES A LI T ESS
REHYEAE S

o HRBIRMERALAVRHE - HEL -

o FHEEIRMEELNET  (FEEEEZEE - BTl TEEAGEEN
s o FRE ] LGRS S AVIRVEN - Biatam — Mg R - SRR LR
A EE R RIELLEER ?

o B AV ERMREAE - HE A LT ARSI ~ [
PR AW P [F] A SRR A -

o HECEERVERR BRI TUIAENT: © 53 EERAME - SIS E
DA ETERT PRI T8 - BIRHVEER -

Dymock (2007) sl o] LUK FIE R4 (story web) (8] ) » 2R AL Sk =R
HYEEHE RS - RS2 R = (setting) ~ [EE1(plot) ~ A%¥(characters) ~ T #(theme)
FT4H AL - 2By AlER B B BT ZATAHET -

fE] —
W

HYH Dymock (2007)

LU ER R Bl > A s BBUE R A o Wi B T S AL Y (episodes) © ZE(Fr
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fr > MESREEIE—HAFAT A AV (problem) - 155 A\ AR 2 (response) >
FTEREUH I T8 (action) > LUK S Ee {2 HIEE R (outcome) - FEREHTERE FHEUE S TAEEL
BreSimp - ARG EIRAIGER - PR e BB =) -

[ —
Episode 1 Episode 2 Episode 3
Problem Problem Problem .
Response —_— R&sponse — Rgtgpongg —_— Conclusion
Action Action Action
QOuteome Outcome Qutcome
Mote. From Calfee and Patrick {1995). Used by permission of R. Calfes

HYH Dymock (2007)

FUBT P] DL — 2D A S 5 4R B (story graph) ([&[1Y) > TR 2 BRI ST S R84 i -
B S HIBH 5 (opening)E5H - SEERVRITEITIER 2 ER > ARFENERSH -
PEE AR PGS R (conclusion) R » BEMEETEAVIBERTEAL - MIFiaA —EE A Lk
FYEN{F (rising action) » ZEFIFIFHYEH - 3 TS S H NAYEF (falling action) -

]
BACER 4R

X's represent episodes

Opening Episcdes leading to Episodes leading Conclusion
a high point to the highest
point

Rising action ||—Fa||ing actir:.-nf'|J

Mate. From Calfes and Patrick (1995). Used by permission of B. Calfes.

HYH Dymock (2007)

EANY A D5 > 0] DLERET & 2B N Y)Y 4 ME FF 8 (appearance) AT A 71 P 4%
(personality) o F— B 24 55K The Lorax (Seuss, 1971) » FREUERY AW EIES - TR
AN A Lorax FISZHu At Once-ler Y AFSHFHE - IEEGRFZUAVESEL o ZAlm] DAEEE
BOR—NZEORREFEEE » EEEGE S EAY) - BAEENE ANV
75 7%(Character Weave) V& ~(F ) > Fott AIHYY NI ~ EHRERAVRESS - 77 AFVREE -
wRERAE -
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%%‘_A
Lorax Once-ler
Appearance Small Long green arms
Brown Yellow eyes
Animal Beady eyes
Short Green body
Old
Hairy
Persanality Envirenmentalist Evil
Caring Greedy
Concerned about others Selfish
Spoke for the trees, birds, Maoney hungry
animals, and fish Loved making money
Angry Cunning
Sad Shy
Pushy Creative, but for the worse
Hassled the Once-ler Didn't care about others
Vaoice: sharp and bossy Responsible for the "mess” but didn't care
The voice of conscience until it was too late
HYH Dymock (2007)
=
v
HEYNY/E e
Character Physical Attitude Feelings Medern day
appearance toward the about others aquivalent
environment
Lorax
Once-ler

HYH Dymock (2007)

Vg ~ BEEE B (speaking and listening activities)

BENAE EERy - B EOREA AR o IR B O RIEE - SRR E AV
JAFIIRETRE - AR O EBFEFTENNE - HEHEM R RE NS " SREEm BRI |
(potential of talk) » FEFRE [ » FRERA B IGEEEMGE G - BHECENAS - AR
TS, - EMEEEIP > HEEH A - [FE 2 HIWETam N ME T DUESE 3R
R B DI R E I RAE T o [RIIE - Mills (2009) $R1E A — &5 RV SH)
S| R AR 5 P SR A o - e RGP e ) -

E ST RIFEAVEIE - TIRE TR A FIRV ORISR - BlEERT » R E)
SeRIREA HY A3 (activate prior knowledge) » DAFEHIEHIHISCANS « BEY > s8ER
BOCEGRBISCEAS > HEHSCRNES - ATl > FREEREEAERISE -
(make inference) ~ {5 F S AR4EREAY MK (use knowledge of text structure) ~ f/&(LAE G
(visualize) X EFTHG YN - {ERER - 24 v DAGRE IR R RIS - i EZ
(generate and answer questions) ~ &7t BE{ERE 3 (retell and summarize) - $1¥f5—TEH
fsREE > Mills (2009) st HHE ENEEHE SEI(ER =) -
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F==
SR B RS Y e S8

SCRE SRS Lk et
BRI REA YRR st i 5 (Telling Tales)
i Z4F9 A\ Y25 % (Character Hot Seat)
{58 FH SR SE TR R HeHi 15 Efi(Pick-a-Plot)
REALTEG: —HIR{FE A% E](Three-Step Freeze Frames)
HEBEZ ANPEhE (Interviewing a Character)

AL B PARIS

EUR o3 AR A0 () B it s Le e S8l > (052 A4 R B S B AR s » SR A SOARHY B -

(—)ER&EE (Telling Tales)

BelRERTHYENE - B R A B B A iR B s - BH - REAAS
ARHYERE ~ SO ~ BCEETFEMRBIRVAIRE © FTlL - BESCRIEA AR E —THRES
HISCA g Sl (Keene & Zimmermann, 2007) « ZETFILAEA el | A95K 0 32
24 FE LA S BRI, ~ el » SREHASCARINE -

"EREEE | EREERAREE T IVARE o RE E CIERA AR i 0 TR
HISCETTREIAN A - FIREAR  BEAFZEANE R - TSRS TESE -
B BEREAITEN o 40 > ZENTT LG ESAAEH - THHEARNASE - #
ATfELGeEE A S H% - [AIE2AER - T EAFAVATE A (front cover)FREHEMN LA » FAE
B AIECEMNE - ) MR LHEEABGEETEVHER o EERE S A —4
ElElf o THREEE TR AN - flU0 > SF—(rEEETREER T A A KE 4
BN BRI - | B FUREERBEE AL FEZA TN EEEEE
SRR RERESEE o (SR ERE R EEY, -

(2) BFIAYIZ R (Character Hot Seat)

TEVPI AR L ) AU B AR R AR G HEE B R T (SR T B
(inferential thinking) A H B R fiF S EFHATE T » F BRI CANANEEE R AR
Ak o AE e JERS B AHYERf#(Trehearne, 2006) - HEREHY 4812 2 —TH R FEAVERAT -
TS AR RE

T TEFIAYIERE ) 0EE) > TTDESDIEE NSRS o R F SR
ER A > BIERERTHR > B HAN[EEZEAYFIRT o B4 0] DR R — A REEEERY
9% o 40 > 7£“The Boy Who Cried Wolf” » #iggs iy L Eing, - TIRsR T 1 o [k
SRR o FTlL > (ERTREAG L - FIEETTRE g R4y E T AivER e - TR BT R
HEMUR RS > Bl RS 2 ) ialsE g e T R ARBE /ARG L  FRIBEESIR
EHOHFER IR Z 8RN E - | [AZEAE XA EE SR
W N el REATTT BBt - 35 (A3 S EhEISRE A AU RE /) - BWEAEEARN
[E R BER R R -

(=) BkH1FEi(Pick-a-Plot)

(o P ST A GRS A B S A ORI - AT T G — AR S0
24 PR — e SRV SO - BIIE SRS ~ R ERE - & REEPIIR
FHEEEH ~ 43 EIEYSE o B ORENE OB HVAHAREETE - PTDL » RIS HIHE
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PRASCA (authentic text) » BZERAE SORGERATRTH: -

" PRHEE ) HYBERSER BAERCEAERE - BEAITE R =R AR/
o EfFfwiE—RIAEAEAVEE - BAEREANHRERHEEOTER - AR - fla
FLFESER N E R - BB AN & - #5E  B FESHEHEHY
HTEE(LE - 1% > B FESRE SSRGS o 2E0R DUE RS SR
- HBIEEEIERER © I s s ORI ~ 86 SNRZE  AREEA
NS ANEN - BRERS RS ~ R R SRERenki - BRRo R -

(PU) =E#IR{EREE (Three-Step Freeze Frames)

TE B (E R RE R AR T E B ARG > o DUE BB RERE AR - B LB TEEE A
RODERET  BBSCT ~ B -~ BlR - WRESGET T EEN RS - #5284 > TRiE
fhrIBE S R BRI - ERE R EREEIHE I E SR -

By T @G E LGRS » AT AT T = EIR(EEE | iVBERIEE) -
B 12258 < SR FEH > (“The Hare and Tortoise”) Vi E5 1% » 2l o] DGR 2205 -
W E s AR = (&L - Gl - 55— A2 HEERIVZESE SR - FH
RFPEE - S - EEREfTRIVERE - E IS E - HEM=RE
RIS EIE - HAEESYEAESEENEY) » B SHERESEN - S&EE -
B4 b EFRER AN DRSS AT BRI R B2 E - & R E2AT FE
[EIHHA R EWEGEH - R Rt ENE - EIRECEE RS S -

() A¥PrE5RI (Interviewing a Character)

H & e RS EEEE ) - B MRE - IF e E o ER S
K o FEIE - BN DB HIREEE RO o & T ieiaE CRVERRE - B4 DR E
AYIRE @ “What is the most important information here for my purpose?” =\, “What
have I missed?” = “What is my opinion of this issue?”” (Mills, 2009, p. 327) -

" A\YEai ) B —tEERA QR E BN EE) o B4 T AN —4H > EEHNEREE
aifi] - — NMEREENET TR » B2 55— RIS ECE) VIR - ZEhH] DI
Be2A: > et A PRSI RERE « (140 - A A SEERE R 2 (B A8 EH S (information recall)
B fiHEsm (drawing inferences) o B2 0] DIfEERE FEERIGEN » Bigk N e AR AEDE
B -

(%) PARIS

PARIS & [ amiVEER & E) - 0] DLUE B4 B IREDHIB G % - PARIS &
R ATE P BRAY S g 55 - P (FEOH predict) > A (3%t ask questions) ' R (EE it retell) -
I (Heh infer) » S (% summarize) - PARIS 4% & 5 FEHARARIR 507 » 2 R0 - &
AEREERT - TP REREEIMIANE » FRIBI E NS MHEIAYR-E - 1ERE T ERE
1% » BAEIL ~ Hinm ~ RS -

BB e TH B S B s AR o BN A @ R A Y Y — 2 R =R
IS - e RERE AR - BEELREENES - NMEEUS FEENIER
A PRI o ST VAR FE T o BRSO P E LS - ROl EE LR
i o
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I
PARIS 205
Strategy Example question and answer
Predict Q: What do you think this text is about when you lock at the cover?

A: "l think that the article is about a ferocious marsupial.”

Ask questions Q: What questions do you have when you look at the pictures?
A: "Why does the Tasmanian Devil have sharp teeth?”

Retell Q: What were the most important events (fiction) or information presented
(nonfiction) in the text?

A: "It describes the appearance, habitat, breeding, and diet of the Tasmanian Devil.”

Infer Q: What can you infer from the information that is not directly stated in the text?
A: "Tasmanian Devils are nocturnal because the text states that they are awake during
the night.”
Summarize Q: What was the main point of the text?

A: "The article gives information about an endangered native marsupial, the
Tasmanian Devil.”

HY ] Mills (2009)

H ~ SE KR MRS E (Collaborative Strategic Reading, CSR)

Klingner, Vaughn, and Schumm (1998) #&H & 1F =\ S BE 14 B &8 (Collaborative
Strategic Reading, CSR) » H§#EE2 4 AR REIEfERE ) - CSR A =THZZ2 HAE © (EiER
SEIR MR R A — AR E 3 (content learning) ~ B BT 7 Y5 15(English acquisition) ©
CSR HyZER B4 & PR A SR 222 (comprehension strategy instruction) fl & E=E2HE
(collaborative learning) - ZXEWF3E5E CSR K H 24 L1 24 » i HAEE BN ESL
B a1 Ra sE B A SE 11 (Chang & Shimizu, 1997; Klingner, 1997) °

SEEEHY CSR U EEIERIEER] - BsET - REERIVEELEE) - M riVEEES
#hagat » SELL N FRASHVERIH(Klingner & Vaughn, 1999) :

FIREAT  THERRSC 1 WTycE - B B REARRE AR -
2 FEMABRCCAIRERYNE » e 2 E (1A 7

FEET FRHFREEEER 1 SRR (clunks) > A ZAREAY Y > SEED
HRAESR?
2 PRI AT 7 (o PR RSO
(a) EEREA)T > PR ] AR BB A BASERLS: » (b) 2
)RR PR BRI R > (o) PR
IFARECTE > (d) RENEEAVER T > Jrigpie/ Nl oy 8

Bz Ry
RHFE -

BESCENES 1 REZEOA - - PR

2 EREZERA L YR S?

1 axatidE - (TR E B H - &ectaba s
PO A ERAVEE ?

2 HWERBEHNNE -

FEER  GEREERAE

CSR EAAIEAEEN MY - A AGmR—E/ B ERGES S - samBsE+
FrB B RIE o & 7 HES mIVREE - /NMETHIR BB EREAG R
(leader) ~ fi#EKEL S (clunks expert) ~ B 5 B 57 (gist expert) ~ H]{f(announcer) ~ G5EhHFE
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(encourager) 2 EFVERE A0 N FERAVERHH -

H o K BEWHHEER CSR JEF) SR E A > JEA (AR
W& - FEWNEREY - BECKERTAVERE) -
fRRER NABRIE R fRRE A SRR A& T EERERIBESE > {7

HPEE DA

B [E4H B R F S > DA AERRAIAHET -

I
i
|

o v

BB TS - TR R R RO 5y ZIRE - T
IR B S Bt - SERTRILT - SRR ASE -

s B & BEERE/NESERIENAETEEE - SIREGHEETITR > SEIR

£ 2fuA
SELET R

PN

ZETE CSR HERF T - 1B ERA - B NMEE RGN EE - HA
B o BENEMAT/NEZ [ - BERGS TILRIAYIGED o 2N S0 7] U B e
ABFRYERE o AN - BEREFR RIS E R - sBhER AR S B N - 1
HESREEEAHBIRRTE - E{FER ARG -

B CSR ZE2TEH) - FRZ B NYIRVER © BRRGE/ R R(clunks cards) ~ 2R
(cue cards) ~ E2HECHkGE (learning logs) ~ BRI FAVSOA - G~ R (B f)ie A A
57 > FBDERAE R DR B R - SRR R (8 S)R B T/ N R AP B -
SER e (E )R EREA R N EENEE  DUFREIGERERTT - (EREE 5
1 > CSR A & — MRS E R -

=R
[ 71
77 = | o —
FEtETRR
Clunk card 1
Clunk card 2
Reread the sentence with the
clunk and look for key ideas to help Reread the sentences before and
you figure out the unknown word. after the clunk looking for clues.
Think about what makes sense.
Clunk card 3 Clunk card 4
Look for a prefix or suffix in the Break the word apart and look for
word that might help. smaller words that you know.

HYH Klingner and Vaughn (1999)
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Before reading

During reading

After reading

Preview
S: We know that today's topic
is 8
S. Let's brainstorm and write
everything we already
know about the topic in our
learning logs.
: Who would like to share
their best ideas?
Now let's predict. Look at
the title, pictures, and
headings and think about
what we might learn today.
Write your ideas in your
learning logs.
S: Who would like to share
their best ideas?

(2]

@

Read
S: Who would like to read the
next section

Click and clunk

S: Did everyone understand
what we read? If you did
not, write your clunks in
your learning log.

S: (if someone has a clunk):
Clunk Expert, please help
us out.

Get the gist

S: Gist Expert, please help us
out.

S: Now we will go around the
group and each say the gist
in our own words.

Go back and do all of the
steps in this column over for
each section that is read.

Wrap-up

S: Now let’s think of some
questions to check if we
really understood what we
read. Remember to start
your questions with who,
when, what, where, why,
or how. Everyone write
your questions in your
learning log.

S: Who would like to share
their best question?

S: In our learning logs, let's
write down as much as we
can about what we learned.

Compliments and

suggestions

S: The Encourager has been
watching carefully and will
now tell us two things we
did really well as a group
today.

S: Is there anything that
would help us do even
better next time?

HY{H Klingner and Vaughn (1999)

[

>ERRIE =
'% =] I:la@’} N
Today's topic Date
Before reading After reading
Preview Wrap-up

What | already know about the topic Questions about the important ideas in the passage

What | predict | will learn What | learned

During reading
Clunks

HYH Klingner and Vaughn (1999)

s T ORI SRS Y SR E B > m DU S I R P - (1) 20T LR A e s
(2)ZAM R EAN A {58 P B ol (3)3hiS PR S T okl > ()BT eI
ol o FRARTREISHYAEEBIAG « BOSAE - BRI - AEHHE > BEE
SRRl - S TFUSRESTERIEE(CSR) - BEHEEFE G A F TR RIS
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4 o ISR - TR - BB > TLLVE IR P AR AR A - CSR
BT BEERRA » AE A PR S ERY R4 -

RIFraTam B EE) > T CSR 24 » 2 E HE S0V e a8 - o] DU
A g g o FEh T DTS e B TE ) » mATRAIEBERE )T > FHEH
irfEnat © CSR ZILHCHEFENZ S EE) » T CE RIS - 228/ NAH A e iy 22
A PR AR SRIS YRR ) B EMIIRSRE - SE L > CSR BT a IR HfE SRR B2
% 0 B T DAETiR B, (discussion-based YA H AT TR T R -

BEMFRER - —BREFERE RS AR EARGWEE - G B8R
A A SO Y BR i FS T5 (comprehension skills) (Kelly, Moore, & Tuck, 2001; Pressley,
Wharton-McDonald, Mistretta-Hampston, & Echevarria, 1998; Sporer, Brunstein, &
Kieschke, 2009; Taylor, Peterson, Pearson, & Rodriguez, 2002) o & HYFLsE2 241 5 4H
PURFIIE Y - TERsEBEE RS SCE R RN DO A RIERAERT « I > SO
ARSI B BN RSB AR - FERZIEG E RV EN - JUH R T 2AVERE
oo SRR A H T Y > RIS G EY - FRER E - BAEARF DS
WHBZETHY 5 T FERZ 2 E L RelE - SO R RIS RE AR (22 A4 B Fehe iR sE
HYMEBAE - BB BB IRE T - BEE AN A USE A M EaVBEEE) - BT
TR E A TR KR A SRS 2 22

2HE{DL CSR /NHE 3mEES £ » BAEZE & (Book Club)(McMahon & Raphael, 1997) ~ 2| (Literature
Circles) (Daniels, 2002; Shorts, 1995) ~ 2 @& sE(Instructional Conversations) (Tharp & Gallimore,
1991) ~ HEh=CHm% 515 (Interactive Strategic Discussion, ISD) (Shen, 2012) » B2 48 & ZEFH4E L1 £
L2 SEERREIES - RN IS LB AR HnY /48 » 264 Shen (2005) #1 Shen (2013)AYEHSTH % ©
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